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UNIT OVERVIEW







Introduction

Kwame Alexander’sNewbery Medal-winning book The Crossover is an incredible coming-
of-age story, especially suited for students on the cusp of childhood and young adulthood.
The novel, written entirely in verse, tells the story of Josh Bell through an accessible yet
sophisticated examination of«what it means to lose things and people; what it means to
grow up; and what it means to sort/out who you really are. Leveraging basketball as both a
literary backdrop and central metaphor, the novel questions whether life, like basketball,
has rules—and whatthose rules/should be.

While this story engages students withirelatable' characters, situations, and themes, the
novel presents a meaningful opportunity fof students tocembrace verse as a medium
for storytelling. Alexander’s poems offer d tremendousddisplay of how diction, rhythm,
structure, and imagery can amplify a narrative’s meaning and its emotional resonance
and cohesion. Students will gain a déeper appreciation for the power of poetry to create
uniquely moving and rich reading experiences:

In both content and form, The Crossoverds not just the study of astransitional.chapter in
the fictional life of Josh Bell but also a platform for young readers to transition themselves:
They will “crossover” to become deeper and more deft critics—of verse, sports, and life.

Knowledge-Building Connections

The accompanying RISE Close Reading for Meaning unit for Rising Grade 9 supports
students in developing their understanding of the key themes and topics explored in The
Crossover. The unit includes informational texts about famous athletes and topics like
grief and loss, alongside poetry and fiction stories that highlight the importance of coming
of age and family relationships. This thoughtful integration of nonfiction, poetry, and
fiction helps students strengthen their comprehension skills while exploring the complex
themes developed in The Crossover.
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RISING GRADE 9 KNOWLEDGE

Essential Question and Themes

Throughout this unit, students will grapple with the Essential Question below. As they
explore the novel, they will use their growing knowledge to develop robust ideas.

ESSENTIAL QUESTION

How do the challenges we face shape who we become?

As students.read The Crossover and engage in rich discussions, they will uncover the
themes'of the novel. By the end of the novel, students will be able to articulate and explain
the following themes:

* Coming of age: The Crossovef explores the complex process of growing up—
navigating shifting relationships, identity, and responsibility. The novel captures
the moment when childhood certainty gives way to emotional complexity as Josh
reckons with change,conflict,/and maturity. The theme speaks to the challenge of
holding on to who you've been while stepping into who you’re becoming.

* Loss: Loss in the novel is both emotional.and physical. Josh experiences what it
means to lose connection, lose contrel; and ultimately, lose someone he loves. The
novel invites readers to reflect on how we respond to grief, how relationships evolve
or break under pressure, and how healing can begin after rupture.

 Life and basketball: Basketball is more than a sport in this novel—it becomes a
metaphor for expression, connection, discipline, and self-discovery. Through the
rhythm and rules of the game, Josh learns about freedom, struggle, teamwork,
and self-worth. The novel thus elevates.the significance of basketball—not just as
a competition to be played but also as@@ vehicle for meaning-making regarding our
human experience, especially in our youth.

Reading and Writing Knowledge
Throughout this unit, students will also become stronger readers, writers, and thinkers.

The key reading and writing goals for this unit follow.

Reading

Students will apply narrative reading strategies to develop their abilityto gain insight from
a novel. They will study:

» How an author develops characters across a novel.

» How to read and interpret poetry.

* How an author uses character development, plot, and literary devices to develop
themes.
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INTRODUCTION

Writing

ts will write Literature Responses to strengthen their writing skills and to convey
erstanding of the content and ideas studied in this unit. They will study:

craft a strong claim in response to a prompt.

support a claim with relevant evidence and insightful explanation.
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RISING GRADE 9 KNOWLEDGE

Preparing To Teach:
Getting To Know Your Literature and Planning Your Unit

Getting To Know Your Literatare

Before launching the unit, study the core texts carefully to ensure you thoroughly
understand them and have internalized how they fit together to support student learning.
You should also consider student, school, and community needs and values to determine
if any language oricontent will'require additional consideration when using these texts in
your classroom.

Core Texts

LD EXPUSIVE .. | LOVE T CROSSER EVERYONE WL K| G0VAN In hisfaward-winning novel, written entirely in verse,
Kwame Alexander tells the story of Josh Bell, a twelve-year-
old basketballdphenom. At the novel’s start, Josh’s life is
straightforward: He loves basketball and adores his family,
especially his twin brother, JB, who rivals his talent on the
court. But as the novel progresses, Josh’s world begins to
change. Josh struggles to navigate lifedwithout his twin
brother, who has fallen for a new girlat school. At the same
time, Josh becomes aware that hisdbeloved dad, Chuck, has
serious health issues. When Josh lets out his frustration
on the basketball court and breaks his brother’s nose, he’s
benched for the season. With a distant brother, a sick dad,
and no basketball season, Josh is left to. wonder who he
has—and who he will—become.
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PREPARING TO TEACH: GETTING TO KNOW YOUR LITERATURE AND PLANNING YOUR UNIT

Planning Your Anchor Charts

Before the Unit
Before the first lesson, prepare and post the following anchor charts:

e A chart for the unit’s Essential Question
* A chart for the unit’s vocabulary words
¢ “Genre Frames” anchor chart

e “Plot Arc” anchor chart

GENRE FRAMES

Genre Frames

¢ What is the topic?
Nonfiction o What is the text teaching me about the topic?

o What is the author’s perspective on the topic?

e Who are.the characters, and what have we learned about
them?

Fiction e What is the€onflict?
¢ What isthe resolution?
e What is the theme?

Poet o What is thediteral meaning?
oetr
Y o What is the deeper meaning?
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RISING GRADE 9 KNOWLEDGE

“Plot Arc” Anchor Chart

ning End

Additional Reso

The following recommend cilitate student discourse
throughout the unit. They : ] wledge Implementation
Guide.

* “Ask Protocols”

* “Tips and Prompts for Facilitating Disco

» “Discourse Norms and Guidelines”

» “Strategies for Sharing Student Work’
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UNIT AT A GLANCE

Unit at a Glance

LESSON PAGES TEACHING POINT

Week 1 - The Crossover

Fiction readers focus on getting to know the protagonist. They pay close
1 3-20 attention to how particular lines or defails from the text reveal aspects of the

character.

2 W s Poetry readers analyze how@a poem'’s structure influences its meaning and
impact on‘the reader.

Fiction readers miake connections across scenes or. moments in a story fo
3 44-65 identify the cénflict, They ask themselves, “How does this new scene build on
what | alréady know? What conflict is developing?”

4 N/A Writers identify the qualities of a strong Literature Response and include those
qualities in their owh responses.

Fiction readers know that authors develop themes throughout a novel. As they
5 66—85 continue reading, readers identify ideas that are repeated to determine if they
develop into central themes.
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RISING GRADE 9 KNOWLEDGE

LESSON PAGES TEACHING POINT
Week 2 - The Crossover
Fiction readers analyze how the narrative point of view contributes to their
6 89—-99 .
understanding of the story.
4 100-112 Readers analyze how an author’s word choice creates the tone of a poem and
helps convey the characters’ emotions.
Readers make inferences about the characters’ feelings and motivations as they
8 113=122 . .
read by using clues from the text and their own background knowledge.
Writers carefully consider what the prompt is asking them, then think about
9 N/A everything they have read in a text so far fo help them develop a claim that
accurately states their idea.
Fiction readers pay attention fo internal and external conflict to better understand
10 123-134
the themes of the text.
Lesson A N/A Credfors study a Mentor Project in order to understand the qualities of an
(Optional) engaging and compelling project.
Week 3 - The Crossover
Fiction.readers analyzethe author’s word choice and figurative language to
n 137154 : . ; .
déepen their undersfanding of characters” emotions.
Readers notice structural differen€es in poems and compare how the author’s
12 155169 ) . .
structuraléchoices help develop their meaning.
Readers connect details across a textito infer how a character’s thoughts or
13 170-182 ) .
feelings are changing.
Writers identify evidence from the text that most closely supports iheir claim.
14 N/A
Readers notice turning points in a character’s journey afd think about how these
15 183—-196
moments help develop the themes of the story.
Lesson B N/A Creators skefch a design of their project to convey their character’s perspective
(Optional) and identity.
Lesson C N/A Creators draft their Designer’s Statements to explain howstheir design choices
(Optional) represent their character.
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UNIT AT A GLANGE

LESSON TEACHING POINT

Week 4 - The Crossover

Readers pay affention fo the sfory’s point of view. They ask themselves, “How
199211 does a charactfer’s point of view shape our understanding of the story? How
might the story change if the point of view were to shift?”

Fiction readers consider how the author begins to resolve conflicts af the end

212222 of a novel. They ask themselves, “How do the character’s actions help bring the

story fo a close?”

Fiction readers reflect on how a novel ends. They ask themselves, “What do
the final scenes reveal about what the characters have learned? What messages

does the author want us to take away?”

de an explanation to show how their evidence supports their claim.

ers reflect on how authors use recurring elements to develop
and themes. They ask themselves, “"How do these repeated elements

Lesson D n their explanations and finalize their

(Optional)

I
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RISING GRADE 9 KNOWLEDGE

Student OQutcomes:

Key Artifacts of Learning

Setting Your Vision for Student Writing

Literature Responses

Students will writé in responsg to various prompts at strategic points throughout the unit.
An example of a Literature Response fot this unit follows.

Mentor Piece

i
: Literature Response Prompt: What{is one idea thefpoemFive Reasons | Have Locks” develops
1 about Josh?

I

The poem “Five Reasons | Have Locks” develops the idea that Josh’s hdir helps him
feel strong in his identity. In listing reasons why he has locks, Joshdsays, “[I]t helps
people know / that | am me and not JB.” This shows that his locksselp him feel like an
individual, separate from his twin. Then, Josh says that when he watched a clip of his
dad dunking, “his / long twisted hair like wings / carrying him_/ high above the rim,”
he “knew / one day / [he'd] need / [his] own wings / to fly.” In_this,metaphor, Josh
compares his and his dad's hair to wings, showing that Josh sees his hair as\part of what
lifts him up on the court and in life. Both examples show that his locks are'not just about

looks—they represent his pride in his identity.

12 | Copyright © 2026 Lavinia Group. All Rights Reserved. RedThread is a trademark of K12 Coalition.



STUDENT OUTCOMES: KEY ARTIFACTS OF LEARNING

Rising Grade 9 Criteria List for Literature Responses

CRITERIA

Answers all parts of the prompt with a valid claim.
« Includes relevant and specific evidence.
« Includes an insightful explanation of how the evidence supports the claim.

ganized and logical.

understanding.
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RISING GRADE 9 KNOWLEDGE

Setting Your Vision for Project Work

to Literature Responses, you may choose to have students engage in project
authentic assessment of student learning.

suggested Project Lesson sequence is provided in the Unit at a Glance, based on the
t students should have read before each lesson. Should you wish to use them, project

A suggested Proje i i Unit at a Glance, based on the
text students shou ay wish to adjust the timing, but
ensure students have read
and through the section “

ster” before Project Lesson A

h Bell drives the
e game foo, each

Signature Moves, Signature Sho
story—his perspective is always center
with a unique perspective, personality, and voie

Chuck. You'll use symbols, colors, words, and creative design choices to expr r perspective

and voice, then you'll provide an explanation of your choices as the desig
In this project, you will:

o Design a custom basketball shoe that represents your characte onality, emotions, and

perspective. Your shoe should include:
o Colors that symbolize your character.
o Images, symbols, or shapes that show who they are or what they care a
o Words, phrases, or quotes that connect to their voice or experience.

» Write a Designer’s Statement that answers:
o Why did you choose this character?

o How do your design choices connect to the character’s personality and perspective?

\_
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STUDENT OUTCOMES: KEY ARTIFACTS OF LEARNING

Showcase of Learning

end of their project work, have students present their projects before an audience.
the following ideas to help you plan for how students will showcase their work:

students apply their designs to real, plain white shoes for display.
g a “shoe wall” reminiscent of a retail shoe display.

Organizing displays by the character perspectives represented in each shoe design
to help visitors connect student work to the project task.

Preparing

estions—such as “How does your shoe represent your
gstudentsactively sharetheirlearning through presentations

ty members to enrich the event and broaden the audience.

dditional creative opportunities connected to

Mentor and fdent Piece

The following Me tudent Signature M Signature Shoes Project demonstrates the
type of work that students can be e dto p e in response to this project prompt.
While this piece may be uged : oject Le o mode concepts or skills, you
are strongly encouraged to create your o ece when ] . teach the unit and to
use it as an example during lessons.
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RISING GRADE 9 KNOWLEDGE

Designer’s Statement

hdesigned this shoe for Josh’s mom. The three hearts on the ankle represent Josh, /B, and
Chuck—her family, whom she protects and supports through everything. Her family is
the most important thing to her—they are her heart—so | chose fo represent them using
heart symbols. The basketball on the tongue represents her family’s love for the game
and her involvement in it as a supportive wife and mom. Even though she doesn’t play
ball herself, she shows up to every game and cheers from the sidelines. The wedding
ring near the toe represents her commitment to her marriage to Chuck. She loves Chuck
dearly, andihey have a strong marriage that serves as the backbone of the Bell family.
Thetbook and pencil designs on the heel stand for her role as an assistant principal and
her belief in education. She emphasizes the importance of school fo her sons, ensuring
they ‘don‘t foss/their educational responsibilities to the side for basketball. | added the
words “Team/Bell” on the sole tohow she holds the family together, even when things are
hard. Even when she disagrees with Chuck or her sons’ decisions (like Chuck’s refusal to
see a dogtor or when Josh hits |Bmwith the ball), she still acts as part of her family’s team,
supporting them all. Finally, the/shoe is designed using calm, cool colors—light blue and

offwhite—~to emphasize her presence as a calming<férce in the family.

Rising Grade 9 Criteria List-for Signaturé Moves, Signature Shoes Projects

CATEGORY CRITERIA SCORE

 Focuses on oné character’s perspective.

o Demonstrates a deep understanding-of the

Ideas ' , , :
character, including their personality and
thoughts on specific events from the text.
e Includes relevant and specific symbolscolors,
and/or words on the shoe to represént the
. character’s perspective.
Details

e Includes sufficient, relevant, and varied
explanations in the Designer’s Statement to
support af least three of the design choices.

 Groups similar information together in a logical

and/or creative way.
L. » Organizes information with a structure that builds
Organization and Style .
seamlessly to show the idea.

 Explains how each design choice is connected
to the character’s perspective.
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STUDENT OUTCOMES: KEY ARTIFACTS OF LEARNING

CATEGORY CRITERIA SCORE

* Includes evidence of thorough planning in the
final product.

* Includes evidence that self-reflection or feedback

Process was taken into account and that thoughtful
revisions were made in response.

o Uses models and examples as inspiration for
their own creativity rather than as a blueprint.

e |s neat, clear, and easy to understand.

 Responds clearly and thoughtfully to all

Quality, of Work components of the task.

* Uses grade-level grammar, punctuation, and
spelling conventions in all writing.

OVERALL SCORE

4 3 2 1

All Most Some Criteria
Criteria’Met | CriteriafMet | Criteria Met Not Met

Copyright © 2026 Lavinia Group. All Rights Reserved. RedThread is a trademark of K12 Coalition. | 17






DAILY LESSON PLANS




LESSON 3: LESSON OVERVIEW

Lesson 3: Reading

~ LESSON OVERVIEW

TEACHING POINT:

e Fiction readers make connections across scenes or moments in a story to identify the conflict. They ask
themselves, “How doges this new scene build.on what | already know? What conflict is developing?”

EVIDENCE OF LEARNING:

e Literature Response

KEY VOCABULARY:
e conflict
e plot

e resolution

MATERIALS:
e The Crossover, pages 44—65

® “Genre Frames” anchor chart

e “Plot Arc” anchor chart

UNIT PORTFOLIO:

¢ Folio 3: “Lesson 3: Reading”
* Folio 28: “Plot Arc”

Copyright © 2026 Lavinia Group. All Rights Reserved. RedThread is a trademark of K12 Coalition. | 37



RISING GRADE 9 KNOWLEDGE

SUGGESTED AGENDA

TO
SUPPORT:

TO
ADVANCE:

LANGUAGE
AND MLL
SUPPORTS: ¢

Literature Resp

sentence frame:

predict might happen next?”

Reading Support: If students need support tracking lict, provide a

graphic organizer with columns for the poem ti onflict, and who is

involved. Students may add to this organizer ove ourse of the text and

take notes in their home languages.
Speaking and Listening Support: If students need suppor
discourse, provide translated sentence prompts from the “Disco

and Guidelines” o aid comprehension. Encourage students to use

versions of the prompts during discourse.

—
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LESSON 3: READING

Lesson 3: Reading

Point: Fiction readers make connections across scenes or moments in a story fo
e conflict. They ask themselves, “How does this new scene build on what | already
at conflict is developing?”

section “First Quarter” of The Crossover by Kwame
ure influences its meaning and impact on the reader.
g as we read several poems that detail an important
we’ll return to “First Quarter” to think about how the
nding of the novel’s big ideas.

Alexander.
This thinking's

O
fx5)

Display the “Genre Frame i ' mes for fiction.

1 1s the connected
Vocab
here characters

A

Display and introduce the “Plot Arc” anchor chart.

o

Tensgion

%
<
'~
%
v
DY
°
k2

Beginning . Middle End
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RISING GRADE 9 KNOWLEDGE

The conflict is the problem or struggle that drives a story’s plot, character, and thematic
development. We can think of the conflict as a challenge the protagonist faces or something the
protagonist wants but does not yet have. Usually, the conflict intensifies or evolves as the story
continues, during the rising action, before it reaches its most climactic moment. The resolution
is the point in a story, typically at the end, when loose ends are often tied up and a sense of
closureis reached. The conflict and resolution work together to help readers determine what the
chardcters learn by the end of the story.

Vocab

Ask:

Thus far in themovel, what conflicts has Josh encountered?

Key Ideas To Look For:

* Josh losta bet/and had to cut off hisshair, which is an important part of his identity
and his connection to his dad. Having to cut it off was like having to cut off a part
of himself.

e The author also foreshadows another conflict: Josh’s distancing relationship with
his brother. Despité the incident with Josh’s hair and JB’s distraction with girls, Josh
and JB are still close and getting along, so this'isn’t aclearly defined conflict yet.

In novels, there can be more than one conflict, or often, the initial conflict deepens into
something more complex. Today, we’ll consider how the plot and conflict continue to develop
as we read on. Fiction readers make connections across scenes or moments in a story to
identify the conflict. They ask themselves, “How does this new scene build on what |
already know? What conflict is developing?”

In this part of the lesson, you will read from the poem "The inside of Mom‘and Dad's
bedroom closet” on page 44 to the end of the poem “pul-chri-tu-di-nous” .on page 55 of
The Crossover by Kwame Alexander.

Model jotting as you read and/or as students share.

As I read aloud, read along in your books and think about connections you can make to what
we’ve already read.

Read from the poem “The inside of Mom and Dad’s bedroom closet” on page 44 to the
end of the poem “pa-tel-lar ten-di-ni-tis” on page 49.

Think Aloud: Let’s consider how these two poems build on what we already know and the
- conflicts they develop in the story. These two poems deepen our understanding of Chuck Bell,
: Josh and JB’s dad. From previous poems, we know that the boys have a close relationship with

40 | Copyright © 2026 Lavinia Group. All Rights Reserved. RedThread is a trademark of K12 Coalition.



LESSON 3: READING

: their dad and that he is part of their inspiration for playing basketball. We know that he used
- to play basketball and had to stop, but we don’t know why.

w, the boys, and the reader, are learning some new information about Chuck’s past: When
basketball, he received a letter asking him to try out for the Los Angeles Lakers. He
atella tendonitis that he decided not to have surgery for, which ended his basketball

character a

* The poem “Basketball R s from his dad that shares advice
for basketball and lifi

example of how Chuc

ush” when he

»

opted out of surgery, or was his isi 53 i i arter”?

Ask:

How does this series of poems develop the conflict growing between JB a

Key Ideas To Look For:

ntion from Josh’s
h will beco

» In these poems, we see that the new girl is getting a lot
friends, and now she’s talking to JB. This makes us wonder
jealous of JB, or if JB will start spending more time with girls tha

e These poemsdevelop ourunderstanding of JB’s distraction with girls. Josh pr
noticed that JB has been more into girls lately, and we wondered if this
may potentially cause a rift, and in turn, a conflict, between the brothers.

I
Copyright © 2026 Lavinia Group. All Rights Reserved. RedThread is a trademark of K12 Coalition. | 41



RISING GRADE 9 KNOWLEDGE

Q 5 =
)
©2?) Independent Reading
Now, you will read to page 65 independently. While you read, remember that fiction readers
make connections across scenes or moments in a story to identify the conflict. They ask

themselves, “How does this new scene build on what I already know? What conflict is
developing ?”

Circulate, notice trendsyand coach students in their understanding of the day’s Teaching
Point as students'read. As needed, you may choose to read this portion of the text aloud
with a small group.

In this part of the lesson, have students read from the poem “Practice” on page 56 to the
3 end of the poem ‘“Dad Takes Us to Krispy Kreme and Tells Us His Favorite Story (Again)”
on page 65 of The Crossover. Théy should take notes in their Unit Portfolios as they read.

Key Ideas To Look For (Related to'the Teaching Point):

e “Walking Home”: This poem reveals that Josh is thinking a lot about his dad,
including why he didn’t have knee surgery«and why he can’t eat foods with too
much salt. His focus on his dad’s healthSuggests there may be an upcoming conflict
related to this.

o “After we win”: This poem implies that{JB will continue to grow closer to the new
girl, causing the reader to wonder liow this might cause confliet with Josh in the
future.

» “Dad Takes Us to Krispy Kreme and Tells<Us His Favorite Story (Again)”: At the
beginning of the poem, JB says, “Didn’tMom say no more doughnuts?” suggesting
that he, too, is concerned for Chuck’s health. This concernsis short-lived‘though
because the rest of the poem emphasizes Chuck’s love for his'sons, which helps the
reader understand that perhaps his love for his family is greater thafn his love for
the sport.

Back-Pocket Questions To Scaffold:

» How does the poem “Walking Home” build on what we know about Josh’s concern
for his dad?

e How can we describe JB and Josh’s relationship? Is it the same or different from
earlier in the story?

* How does the poem “After we win” build on our understanding of JB’s preoccupation
with girls? What might this scene foreshadow?

o What conflict is this scene connected to?

42 | Copyright © 2026 Lavinia Group. All Rights Reserved. RedThread is a trademark of K12 Coalition.



LESSON 3: READING

Literature Response TR

Key Ideas To Look For:

s A conflict may be developing between Josh and JB. Josh is worried about his
brother’s infatuation with girls and how that might impact JB’s relationship with
Josh andrbasketball. Now, a new girl is introduced, and JB appears to be interested
in‘her. This makes Josh’s earlier concerns seem real: His brother now has a specific
love interest.

¢ A conflict may be developing around Chuck’s health. Previously, the reader knew
that Chuck’s basketball careér ended early. Now, the reader learns that that was
because of /his decision not to have surgery on his knee issue. This decision has
been kept/secret from.the boys, making them wonder why he is keeping this truth
from them.

Whole-Class Discourse TR

Back-Pocket Questions To Scaffold:

e How do these poems develop your understanding of a potential conflict between
Josh and JB?

¢ How do these poems develop your understanding of a conflict in.Chuek’s past?

e How do these poems develop your understanding of a confliet among Chuck and
his boys?

Closing

Through our reading today, we were better able to understand how scenes build on each other
throughout a story. Remember that fiction readers make connections across scenes or
moments in a story to identify the conflict. They ask themselves, “How does this new
scene build on what I already know? What conflict is developing?” Keep these ideas in
mind as we continue reading the story.
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LESSON 14: LESSON OVERVIEW

Lesson 14: Literature Response

~ LESSON OVERVIEW

TEACHING POINT:

o \Writers identify evidence from the text that most closely supports their claim.

EVIDENCE OF LEARNING:

® Literature Response

KEY VOCABULARY:
e N/A

MATERIALS:

e “Qualities of a Strong Literature Response”
* “Qualities of Relevant Evidence”
® Mentor Literature Response prompt

e “Mentor Literature Response Evidence Evaluation”

UNIT PORTFOLIO:

¢ Folio 14: “Lesson 14: Literature Response”
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RISING GRADE 9 KNOWLEDGE

SUGGESTED AGENDA

TO
SUPPORT:

o evidence and explain which one most clearly suppo
T

ADVANCE: For example, ask, “What other quotes did you consider using

you choose this one? How does this quote do a better jok orting your

idea than others?”

Reading Support: If students need support anal

"o

)" "mature,’

’

signals a change in character, preview key words

LANGUAGE “supportive”) with visuals and definitions.
AND MLL e Writing Support: If students need support gathering evide
SUPPORTS:

claim, provide a chart with one column for examples of Josh’s
and another for his support in “The Second Half.” Have students us

chart to explain how his language shows a change in character.

—
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LESSON 14: LITERATURE RESPONSE

Lesson 14: Literature Response

Teaching Point: Writers identify evidence from the text that most closely supports their claim.

Engage

In a previous Literature Response Lesson, we learned the importance of understanding what
aprompt is asking and of writing clear responses with a claim that answers all parts of the
prompt.

Today, we will focus on the process that writers go through to ensure they have the best evidence
to support their claims.

Launch

Display and review the “Qualities’of a Strong Literature Response.”

When we write Literature Responses, we include text-based evidence to prove our idea, or claim.
The evidence we select helps convince our readers'that our ideas about the text are accurate.
Writers identify evidence from the text thatimost closely supports their claim.

Display and read the “Qualities of Relevant Evidence.”

QUALITIES OF RELEVANT EVIDENCE

1. Direct Connection to Claim: The evidence directly relatesdo the idea in the claim.
2. Specific: The evidence includes specific details, examples, orquotes that further
support the claim.

3. Accurate: The evidence accurately represents what is happening in the text.

We will evaluate the “Mentor Literature Response Evidence Evaluation” that was created.in
response to the Mentor Literature Response prompt. Then, we’ll consider whether each piece of.
evidence supports the claim with relevant details. Finally, we will identify how we can apply
this learning to our own responses.
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RISING GRADE 9 KNOWLEDGE

Display and read the Mentor Literature Response prompt.

Literature Response Prompt: What is one idea the poem “Five Reasons | Have Locks” develops
about Josh?

r °
TeaCI'IeI' S NO‘l'e. Highlight, underline, or bold the most significant words from the
ghhig g
prompt, and explain thaf'annotating the prompt ensures you understand what is being asked.

Display and review only the claim’ from the “Mentor Literature Response Evidence
Evaluation.”

MENTOR LITERATURE RESPONSE EVIDENCE EVALUATION

Claim: The poem #Five Reasons | Have Locks” devélops the idea that Josh’s hair helps him
feel strong in his identity.

Sample Evidence #1 “Some of my favoriié rappers havedhem: / Lil Wayne, 2 Chainz,
and Wale”

Sample Evidence #2 “it helps people know /hat I'am me and not |B”

Sample Evidence #3 "I watched / the clip of Dad / posterizing / that seven-foet Croatian

center / on ESPN's Best Dunks Ever”

Sample Evidence #4 "his / long twisted hair like wings / carrying him / high above / the
rim—I knew / one day / I'd need / my own‘wings / to fly”

Ask:

What is the idea in the claim that the mentor writer will need to prove with relevant evidence?

Key Ideas To Look For:

* The mentor writer will need to prove the idea that Josh’s hair helps him feel
connected to his identity.
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LESSON 14: LITERATURE RESPONSE

Now, let’s explore some sample pieces of evidence. We will ask ourselves if they align with the
“Qualities of Relevant Evidence” and if they accurately support the mentor writer’s claim.

sample evidence from the “Mentor Literature Response Evidence Evaluation.”
students to reference the “Qualities of Relevant Evidence” as they evaluate the

these pieces of evidence are
prompt.

trying to prove.

Let’s review the prompt we will work with today.

Display and read the Literature Response prompt for

Literature Response Prompt: How does Josh’s description of the secon
poem “The Second Half” signal a meaningful change in his character?

Ask:

What is this prompt asking? What do we need to do in order to answer it?
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RISING GRADE 9 KNOWLEDGE

Key Ideas To Look For:

» This prompt is asking us to explain how Josh’s description of the game in the poem
e Second Half” shows that he has changed.

ed to think about how Josh behaves in this poem, compare that with how he
lier in the novel, then name the change. We can pay attention to how he
es the game in this poem to how he describes previous basketball games he
play in.

We need to include evidence from the text that shows how his feelings or reactions
have evolved (evidence that supports what his behavior is earlier in the text and
evidence th

ow tha
respornses.

Key Ideas To Look For:

¢ Josh’s description of the second half of the game shows how
over the course of the novel. In earlier descriptions, Josh often watc
play with jealousy. But here, his language is fully compliment ere is not a
single word or phrase that undercuts JB’s play or that signalsJ
on the team.

* Part of Josh’s maturity is his changed attitude toward Ale
poem, Josh says, “Coach / and Alexis /and me .... / we'’re his c
that Josh is not simply fully supporting his brother but is also
Alexis. In prior poems, he often looks at Alexis with jealousy or sc

Writers’ Circle

Use the “Strategies for Sharing Student Work” from the RedThread RISE Implementa
Guide to facilitate a discussion of student work that highlights the trends you noticed.
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LESSON 14: LITERATURE RESPONSE

For this lesson, you may want to highlight or provide feedback on:

Evidence, and whether it:

irectly connects back to the claim.
des relevant, specific details from the text.
nstrates an accurate understanding of the text.

des direct quotes from the text.

their writing based on the discussion. 1 4

that claim, and reasoning t
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